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Reading in Pshychology
Quiz No. 1 Report Card

Student Name: |
Student Code : || 302

Grade 4

Department : || Educaticnal Psychoology

After analyzing your answers on the quiz :

* You are developed in the following skills -

=| Determining Discourse markers

* ¥ou still need to develop the following skills -

= | Identifying the main idea of a passage / paragraph

= | Extracting specific details from the text.

= | Guessing the meaning from the Context

=| Drawing inferences from the text.

= | Identifying implicit relationships in the passage.

= | Identifying the purpose/ goal of the writer.

1 So far so good
Y Keep going and Keep up the good work ...
You CAN be the perfect person you wish to be ...
Have fun learning.

Dy Mana & S
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Reading in Pshychology
Quiz No. 1 Report Card

Student Name:
Student Code : || 303
Grade 4

Department : Educational Psychoology

After analyzing your answers on the quiz :
* You still need to develop the following skills :

Identifying the main idea of a passage / paragraph

=| Extracting specific details from the text.

= | Determining Discourse markers

= | Guessing the meaning from the Context

=| Drawing inferences from the text.

= | Identifying implicit relationships in the passage.

- | Identifying the purpose/ goal of the writer.

. Keep going and keep up the good work ...
\.J“rffa You CAN be the perfect person you wish to be ...
Have fun learning.

Py Mona & Sawaf
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Mind -

What does a context clue mean?

A context clue is a hint. It is @ word or group of words near a word you don’t
know. It helps you guess what the new word means. There are several different
kinds of context clues:

1. definition
2. synonym
3. antonym
4. example

5. explanation
6. Logic

Types of Context Clues:
Direct Context Clues: These sentences contain an unfamiliar word, but also
include a word or phrase which directly explains or defines the word.

Indirect Context Clues: Sometimes there are no direct context clues; that is, there
is no explanation or definition given in the sentence. But you may still be able to
guess to meaning of the word that you do not know.

Decide if you need to know the meaning of the word in order to understand the
sentence or the paragraph. If you do, then try to guess the meaning from context.
If you don’t, then SKIP OVER the word. Forget it.

Example:
- Because of the heat, Martin collapsed.

What happened to Martin?
Do you need to know the meaning of this word?



Yes! If you do not know, you will not know what happened to Martin.

- Because of the heat, Martin decided to collapse on the couch instead
of going outside.

What happened to Martin?
Do you need to know the meaning of this word?

No. Martin decided not to go outside. He is going to stay on the couch.
That is all the reader needs to know about Martin. So there is no need
to understand what "collapsed" means.

If there is a word that you don’t know BUT YOU NEED TO KNOW TO
UNDERSTAND the sentence or the paragraph, you should imagine that there is a
blank line there. Then substitute a word that you know in the space. This word will
probably be similar in meaning to the word that you don’t know, as long as the
sentence still makes sense.

Example:
- The snake slithered through the grass. He was hunting.

You must discover what slithered means by using logic. Here are your choices,
and the analysis:

A) stopped moving
- INCORRECT: the sentence above says THROUGH the grass.
‘Through' means there is some movement.

B) slept in the grass
- INCORRECT: the sentence above says he is hunting. Snakes don't
sleep when they hunt.

C) ate something
- INCORRECT: the sentence above says he is hunting. Snakes don't
eat when they are hunting. They eat AFTER they hunt.

D) moved or traveled
—>CORRECT ANSWER: the sentence above says THROUGH the grass.
'Through' means that there is movement.



Jorge‘s house is spacious, but mine is small and narrow.
The time machine became fainter, until it disappeared. (harder to see)

The Time Traveler was very tired because he explored the future for
many days with no letup. (rest)

The Time Traveler was happy he could see the future, but it was a pity the
world became a bad place. (sad thing)
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Positive Psychology - posture — burden -Irony -Miracle

. perpetrator — cardiovascular — victim — resentment —

( )
" The Miracle and the Irony of Forgiving" : -
.D. B. Turner
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Article (1)

The Brain ... Use it or lose it

The human brain receives all education and is the source of all behavior. It is the most
complex mass of protoplasm on Earth, and perhaps in our galaxy.

Different parts of the brain develop at various rates. The part constituting the outer layers of
the cerebral hemispheres, called the cerebral cortex, deals with higher cognitive processing.
The largest and most evolved part of the cerebral cortex is known as the neocortex. It is the
site of most of the higher brain functions. With birth, each of us is born with a certain
number of nerve cells in that part. Even if one lives a hundred year, no new nerve cells are
formed in this part of the brain. However, the most rapid growth of which occurs during the
first ten years or so of life.

What, then, is growing? The receptive branches of the nerve cells, called dendrites, are
responsible for most of this postnatal neocortical growth. The neural network they form
becomes the "hardware" of intelligence. These branches are very responsive to inputs from
other cells, increasing in number with use and decreasing with disuse.

Though most of the research providing information on the plasticity of the brain comes
from animal studies, recent experiments have shown similar results in human brains. In
Wernicke's area, which deals with word understanding, the nerve cells have more dendrites
in college-educated people than in people with only a high school education.

This increase happens as a consequence of stimulating one’s environment which has been
demonstrated at every age, including very old age. Diamond states in her article that the
greatest changes, however-as much as 16 percent increases- have been noted during the
first ten years. By providing children with challenging experiences through enriched
education and environments, those dendrites cannot help but flourish!

[y
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! This article is extracted with modification from Marian Diamond’s Article Mindshift Connections
(vol. 1, no.1) a Zephyr Press publication edited by Dee Dickinson.



Answer the following questions:

1. What is the main idea of the text?

@) Human brain is important for education.

(b)  Brain capabilities are inherited.

(¢)  Animal and human experiments are crucial for brain studies.
(d)  Enriching the environment changes the brain.

2. According to Diamond, developing intelligence is specifically based on
developing ....

(@)  the Wernicke’s area.

(b)  the neural network of the dendrites.

(c)  the different parts of the brain.

(d)  the number of cells in the neocortex.

3. What does the bold word ""that" in the second paragraph refer to?
@) Cerebral hemispheres.

(b)  Cerebral cortex

(c) High brain functions

(d)  Neocortex

4. Which of the following words is the closest in meaning to the word "*flourish™ in
paragraph 5?

@) Diminish

(b)  Increase

(c) Improve

(d)  Decrease

5. According to the text, what is the scientific evidence that one’s intelligence is
developing? The ...

(@)  thickness of the branches of the dendrites.

(b)  amount of nerve cells.

(c) number of dendrites.

(d)  weight of the brain.

6.  According to the text, who of the following has slim chance at developing his/her
intelligence?

(@  Anold person.

(b) A mentally retarded person.

(¢) A non-educated person.

(d)  Anenvironmentally impoverished person.



7. From this text, can you infer what Diamond do?
(@  An Educator.

(b) A caregiver for old people.

(c) A child psychologist.

(d)  An neuro-psychologist.

8.  Which of the following statements do you think the writer intends to highlight?
(@)  The plasticity of our brain.

(b)  Age matters when it comes to brain development.

(c) Neocotrex is important the site of higher brain functions.

(d)  Brainis acomplex mass of protoplasm.

9.  Based on the text, which of the following decisions would you make as an

educator?
@) Assess students’ intelligence using 1Q tests.
(b) Teach for students at primary education.
(c) Classify students according to their intelligence.

(d) Provide various learning opportunities for my students



Article (2)
Determinants of Children’s Academic Successes and Difficulties?

Environmental factors can influence both the pre- and postnatal brain. In her lab
experiments, Diamond was able to demonstrate the effects of enriched environments on the
pre- and postnatal rat brain. So, it is important to consider both conditions for forming
healthy children and their precious brains.

How can parents and teachers provide conditions that will promote growth in our children's
nerve cells with their branching dendrites? Parents and teachers should create a climate for
enchanted minds to obtain information, stimulate imagination, develop an atmosphere to
enhance motivation and creativity and discover the value of a work ethic.

This article includes some items of her recipe for creating an enriched environment: Parents
should first provide a safe environment full of positive emotional support of love,
encouragement, warmth and care. It should be free of undue pressure and stress yet has a
series of novel challenges that are neither too easy nor too difficult for the child at his or her
stage of development. Parents should create an enjoyable atmosphere that promotes
exploration and the fun of learning.

Parents should allow for social interaction with peers in planning children’s activities. They
should create a multisensory enriched environment that develops all the senses, but not
necessarily all at once. This stimulates all of the cortex; whereas, an input from a single
task stimulates the growth of only a precise area of the brain.

Parents should promote the development of a broad range of skills and interests that are
mental, physical, social and emotional. It is important that children can choose some their
activities and have a chance to assess the results of their efforts and to modify them.

It is also crucial to provide a nutritious diet with enough protein, vitamins, minerals and
calories. The branches on the nerve cells in the cortex do not flourish to be able to respond
to an enriched condition with low protein diet.

Diamond also states that parents should not underestimate the importance of supporting
creativity with imaginative toys like a cartoon box. It can become a doll house, a puppet
stage, a school or an alien planet. Moreover, it is important to allow for fantasy friends, a
rich language environment, the value of music and art, and the value of a mentor who cares
and listens and will remain in her mind when she later needs support.

In conclusion, innately children are very adaptable and feel natural in any comfortable
pattern a parent may set. In spite of what has been said, parents can play a very active role
in developing a child's behaviour even if for children spend far more time in schools.

2 This article is extracted with modification from Marian Diamond’s Article “What are the Determinants
of Children's Academic Successes and Difficulties? available at
http://www.newhorizons.org/neuro/diamond_determinants.htm



Answer the following questions:

1.

()
(b)
(©)
(d)

(a)
(b)
(©
(d)

3.

(a)
(b)
(©)
(d)

(a)
(b)
(©)
(d)

(a)
(b)
(©)
(d)

()
(b)
(©)
(d)

What is the main idea of the text?
Schools should do more to develop children’s brain.
Imagination is important for the brain.
Parents can do a lot to develop children’s brain.
Ways to create an environment that would develop children’s brain.

According to Diamond, promoting children’s growth should be primarily
targeted by developing....

children’s academic performance.

the number of the branches of the dendrites.

the results of 1Q tests.

Teachers’ attitudes towards children’s behaviour.

According to the text, children ...
are never satisfied with what parents do.
are difficult to deal with.
require much attention
can adjust easily with what parents provide.

What does the bold word ""them" in the second paragraph refer to?
Children
Activities
Efforts
Choices

Which of the following words is the closest in meaning to the word ""undue" in
paragraph 3?

Unnecessary

Important

Justifiable

Unusual

According to the text, which of the following best provide a source for
imagination in children...

an expensive object.

a complicated toy.

a simple object.

a colourful object.



()
(b)
(©)
(d)

()
(b)
(©
(d)

(a)
(b)
(©)
(d)

From this text, because children are at school most of their time, this gives
parents...

no time to develop their children’s ability

opportunities to blame teachers for not doing well with their children.

a reason why they should send their children to a good school.

opportunities to develop their children’s abilities despite of the that.

Which of the following statements do you think the writer intends to highlight?
Teachers should use class time properly to help students to develop.
Windows of opportunities are available for developing children’s brain.
The education of children is crucial for their brain development.
Only rich parent can offer their children better chances to develop.

Based on the text, which of the following decisions would you make as an
educator?
Give students voice in their learning.
Tell students what to do exactly and how to do it to help them be accurate.
Let students study all alone to be cleverer than others.
The less activities | introduce, the better.
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Learning Js¥ palll

Learning is acquiring new knowledge, behaviors, skills, values, preferences or
understanding, and may involve synthesizing different types of information. The ability to
learn is possessed by humans, animals and some machines. Progress over time tends to
follow learning curves.

Human learning may occur as part of education or personal development. It may
be goal-oriented and may be aided by motivation. The study of how learning occurs is part
of neuropsychology, educational psychology, learning theory, and pedagogy

Learning may occur as a result of habituation or classical conditioning, seen in
many animal species, or as a result of more complex activities such as play, seen only in
relatively intelligent animals and humans. Learning may occur consciously or without
conscious awareness. There is evidence for human behavioral learning, in which
habituation has been observed as early as 32 weeks into gestation, indicating that the central
nervous system is sufficiently developed and primed for learning and memory to occur very
early on in development.

Play has been approached by several theorists as the first form of learning.
Children play, experiment with the world, learn the rules, and learn to interact. Vygotsky
supports that play is pivotal for children's development, since they make meaning of their
environment through play.

Play generally describes behavior, which has no particular end in itself, but
improves performance in similar situations in the future. This is seen in a wide variety of
vertebrates besides humans, but is mostly limited to mammals and birds. Cats are known to
play with a ball of string when young, which gives them experience with catching prey.
Besides inanimate objects, animals may play with other members of their own species or
other animals, such as orcas playing with seals they have caught. Play involves a significant
cost to animals, such as increased vulnerability to predators and the risk of injury and
possibly infection. It also consumes energy, so there must be significant benefits associated
with play for it to have evolved. Play is generally seen in younger animals, suggesting a
link with learning. However, it may also have other benefits not associated directly with
learning, for example improving physical fitness.

Choose the correct answer from a, b, ¢, or d: P
1. What is the main idea of the passage?

(a) The importance of play in the learning process.
(b) The relationship between play and motivation.
(¢) Human beings and animals learn alike.

(d) The importance of setting goals for learning.



According to the passage, how many processes can lead to learning?
(a) 2 (b) 3 (c)4 (d) 5

What does the underlined word "which" in paragraph 3 refer to?
(a) habituation
(b) gestation
(c) learning
(d) system

Which of the following words is the closest in meaning to the underlined word
"cost" in paragraph 5?

(a) damage
(b) danger
(c) expense
(d) loss

According to the passage, what makes play a complex learning activity?
(a) TItis studied in four different sciences.
(b) It helps both human beings and animals learn.
(c) It helps to integrate different types of information.

(d) It motivates children towards goal-oriented learning.

Why is play mostly limited to humans, mammals, and birds? Because all three

(a) can be trained by man

(b) live in the same environment

(¢) have different degrees of intelligence

(d) have developed central nervous system
Based on the passage, which of the following decisions would you make as an
educator?

(a) Use animals and birds as educational aids.

(b) Use play to evaluate students' intelligence.

(¢) Vary learning activities in your lessons.

(d) Use games in your classroom teaching.



Love SN Gaill

Love is any of a number of emotions and experiences related to a sense of strong
affection and attachment. The word love can refer to a variety of different feelings, states,
and attitudes, ranging from generic pleasure to intense interpersonal attraction. This
diversity of uses and meanings, combined with the complexity of the feelings involved,
makes love unusually difficult to consistently define, even compared to other emotional
states.

As an abstract concept, love usually refers to a deep, ineffable feeling of tenderly
caring for another person. Love in its various forms acts as a major facilitator of
interpersonal relationships and, owing to its central psychological importance, is one of the
most common themes in the creative arts.

Psychology depicts love as a cognitive and social phenomenon. Psychologist
Robert Sternberg formulated a triangular theory of love and argued that love has three
different components: intimacy, commitment, and passion. Intimacy is a form in which two
people share confidences and is usually shown in friendships and romantic love affairs.
Commitment, on the other hand, is the expectation that the relationship is permanent. The
last and most common form of love is sexual attraction and passion. All forms of love are
viewed as varying combinations of these three components. American psychologist Zick
Rubin seeks to define love by psychometrics. His work states that three factors constitute
love: attachment, caring, and intimacy.

Biological models of love tend to see it as a mammalian drive, similar to hunger or
thirst; psychology sees love as more of a social and cultural phenomenon. There are
probably elements of truth in both views. Certainly love is influenced by hormones (such as
oxytocin), neurotrophins (such as NGF), and pheromones, and how people think and
behave in love is influenced by their conceptions of love. The conventional view in biology
is that there are two major drives in love: sexual attraction and attachment. Attachment
between adults is presumed to work on the same principles that lead an infant to become
attached to its mother.

Studies have shown that brain scans of those infatuated by love display a
resemblance to those with a mental illness. Love creates activity in the same area of the
brain that hunger, thirst, and drug cravings create activity in. New love, therefore, could
possibly be more physical than emotional. Over time, this reaction to love mellows, and
different areas of the brain are activated, primarily ones involving long-term commitments.
Dr. Andrew Newberg, a neuroscientist, suggests that this reaction to love is so similar to
that of drugs because without love, humanity would die out.

Choose the correct answer from a, b, ¢, or d: i
8. What is the main idea of the passage?

(a) Love can be defined from different viewpoints.
(b) Love is very hard to define.
(¢) Love is indispensable for relationships.

(d) There are many factors that constitute love.



10.

11.

12.

13.

14.

According to Robert Sternberg, love between friends is based on ........ .
(a) passion
(b) intimacy
(¢) commitment

(d) attachment

What does the underlined word "that" in paragraph 5 refer to?
(a) Love.
(b) Similar.
(c) Humanity.
(d) Reaction.
Which of the following words is the closest in meaning to the underlined word
"resemblance" in paragraph 5?
(a) Influence.
(b) Similarity.
(¢) Relationship.
(d) Difference.

What is the scientific source of proof that love is like madness?
(a) Brain activity.
(b) Social theory.
(c¢) Psychological theory.
(d) Psychical theory.
According to the passage, why do artists and men of letters focus on love in
their works? Due to its .................. importance.
(a) social
(b) Dbiological
(c) psychological
(d) physiological

Which of the following statements do you think the writer intends to highlight?
Love. ....... .

(a) is responsible for the survival of humanity
(b) can lead to madness

(c) has to do with brain rather than the heart
(d) is addictive like drugs



Building Self-Confidence Gl Lail)

Sometimes a lack of self-confidence stems merely from a lack of experience. You
may not feel so confident about taking acting in a stage play if you have never done it
before. These feelings will change as you grow and experience more things in your life.

Sometimes, however, a lack of self-confidence can stem from feelings of
insecurity. Sometimes we have bad feelings about ourselves and we bury them deep inside.
When we do this, we tend not to assert ourselves and take chances because we fear our
"secrets" will be revealed. If your lack of self-confidence stems from bad feelings you
harbor about yourself, you are also experiencing something perfectly normal and common.
But it's a normal feeling that you can and should change!

If you have a fear that people will see your perceived shortcoming, you will find it
difficult to assert yourself. Your shortcoming or vulnerability may have to do with your
looks, your size, your perceived intelligence, your past, or your family experience. In
building self-confidence, your first goal is to develop a realistic understanding of your
strengths and weaknesses. You will have to take a difficult first step and look inside
yourself to discover where and why you feel vulnerable.

Once you have identified the things you feel bad or secretive about, you will need
to determine what you can do to change them. Should you change your eating habits?
Exercise? Read a self-help book? Any action you take—even the act of thinking about your
problem—is a step toward getting it out in the open and eventually healing.

It's not enough to identify your weaknesses or your problem areas. You also have
great aspects about yourself that you need to explore! You can start doing this by making a
big list of things you have accomplished and the things you do well. Have you ever taken
the time to explore your strengths? All of these traits are things that can become very
valuable as you get older. They are skills that are absolutely essential in community
organizations, in college, and on the job. If you can do any of them well, you have traits to
cherish!

Once you have taken the two steps above, identifying your vulnerability and
identifying your greatness, you will start feeling an increase in your confidence. You
decrease your anxiety by facing your fears, and you start liking yourself better by
celebrating your natural strengths. Try smiling more. This will help you fight off feelings of
negativity.

Choose the correct answer from a, b, ¢, or d: i
15. What is the main idea of the passage?

(a) The relationship between experience and self-confidence.
(b) The reasons of lack of self-confidence.

(¢) The relationship between fear and self-confidence.



16.

17.

18.

19.

20.

21.

(d) The importance of identifying both strengths and weaknesses.
According to passage, when should a person know that s(he) must change?
When s(he) experiences ........ .

(a) difficult situation in life
(b) dissatisfaction about him/herself
(c) secrets to be kept about oneself

(d) dissatisfaction with others

What does the underlined word "that" in paragraph 5 refer to?
(a) Aspects
(b) Weakness
(¢) Need.
(d) Explore.
Which of the following words is the closest in meaning to the underlined word
"vulnerability" in paragraph 6?
(a) Strength.
(b) Weakness.
(c) Shortcoming.
(d) Defect.

To enjoy self-confidence, one needs to be .............. .
(a) analytic and judgmental
(b) critical in thinking
(¢) Dbalanced and open-minded

(d) balanced in thinking

According to the passage, what could be the benefits of changing eating habits?
(a) Losing weight.
(b) Looking more in shape.
(¢) Improving self-image.
(d) Improving health condition.
Based on reading the passage, which of the following practices will you
integrate in your daily life to keep your self-confidence?
(a) Reflecting on all your actions.
(b) Analyzing your shortcoming.
(c) Identifying your strengths and weakness.

(d) Focusing more on your strengths.



Happiness &I palll

Happiness is a state of mind or feeling such as contentment, satisfaction, pleasure,
or joy. A variety of philosophical, religious, psychological and biological approaches have
been taken to defining happiness and identifying its sources.

Philosophers and religious thinkers have often defined happiness in terms of living
a good life, or flourishing, rather than simply as an emotion. In everyday speech today,
however, terms such as well-being or quality of life are usually used to signify the classical
meaning, and happiness is reserved for the felt experience or experiences that philosophers
historically called pleasure.

Research has identified a number of correlates with happiness. These include
religious involvement, parenthood, marital status, age, income and proximity to other happy
people. Happiness economics suggests that measures of public happiness should be used to
supplement more traditional economic measures when evaluating the success of public
policy.

Researchers have found that about 50% of one's sadness depends on one's genes.
This is shown by studying identical twins and learning that their happiness is 50%
correlated even when growing up in different houses. About ten to fifteen percent is a result
of various measurable variables, such as socioeconomic status, marital status, health,
income, and others. The remaining 40% results from actions that individuals deliberately
engage in for the purpose of becoming happier. However, these actions may vary between
persons. For example, extroverts may benefit from placing themselves in situations
involving large amounts of human interaction. In addition, exercise has been shown to
increase one's level of well-being significantly. In particular, martial arts have been proven
to both boost ones happiness via the benefits of physical exercise and improve a subject's
self-confidence.

The Oxford Happiness Inventory measures happiness as an aggregate of self-
esteem, sense of purpose, social interest and kindness, sense of humor and aesthetic
appreciation. This has been criticized for lacking a theoretical model of happiness and
because it is felt that certain aspects overlap. Though it may be impossible to measure
happiness objectively, physiological correlates to happiness can be measured through a
variety of techniques. For instance, psychophysiologist R.J. Davidson has developed
reliable fMRI and EEG tests that correlate to subjective levels of happiness. Stefan Klein,
in his book The Science of Happiness, links the dynamics of neurobiological systems to the
concepts and findings of positive psychology and social psychology.

Choose the correct answer from a, b, ¢, or d: i
22. What does the passage discuss?

(a) Ways to define the term happiness.
(b) Techniques to make people feel more happy.
(¢) Uses of happiness for social purposes.

(d) Ways to objectively measure happiness.



23.

24.

25.

26.

27.

28.

According to the passage, the greatest part of one's happiness is determined by

(a) heredity
(b) society
(c) actions

(d) money

What does the underlined word "its" in paragraph 1 refer to?
(a) Approaches.
(b) Joy.
(c) Pleasure.
(d) Happiness.

Which of the following words is the closest in meaning to the underlined word
"aggregate' in paragraph 6?

(a) Line.
(b) Group.
(¢) Mix.
(d) Recipe.

(a) married man or woman
(b) person coming from a happy family
(c) rich person

(d) religious person

According to the passage, a nation will feel happy as a result of ............. .
(a) effective policy planning
(b) good human relationships
(c) strong economy
(d) good leadership
Which of the following tips do you think the writer may give to identical twins
to be happier?
(a) Live with each other.
(b) Practice things that make them happy.
(c) Live in arich country.

(d) Get married to identical twins.
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Child development ds¥ sl

Child development refers to the biological and psychological changes that occur
in human beings between birth and the end of adolescence. Although developmental change
runs parallel with chronological age, age itself cannot cause development. The basic
mechanisms or causes of developmental change are genetic factors and environmental
factors. Genetic factors are responsible for cellular changes like overall growth. Yet, the
individual's initial genotype may change because of the surrounding environmental factors.
For example, it may be affected by disease exposure, as well as social, emotional, and
cognitive experiences.

Piaget was a French speaking Swiss theorist who posited that children learn
through actively constructing knowledge through hands-on experience. He suggested that
the adult's role in helping the child learn was to provide appropriate materials for the child
to interact and construct. He would use Socratic questioning to get the children to reflect on
what they were doing. He would try to get them to see contradictions in their explanations.
He also developed stages of development. His approach can be seen in how the curriculum
is sequenced in schools, and in the pedagogy of preschool centers across the world.

Vygotsky was a theorist whose ideas emerged in the last few decades from behind
what was known as the Iron Curtain, in the former Soviet Union. He strongly focused on
the role of culture in determining the child's pattern of development. He posited that
children learn through hands-on experience. He claimed that timely and sensitive
intervention by adults when a child is on the edge of learning a new task could help
children learn new tasks. An example of this might be when a parent "helps" an infant clap
or roll his hands to the pat-a-cake rhyme, until he can clap and roll his hands himself. Many
theorists posit stage theories, but Vygotsky did not support stages at all, asserting instead
that development was a process.

Establishing a useful understanding of child development requires systematic
inquiry about developmental events. Different aspects of development involve different
patterns and causes of change, so there is no simple way to summarize child development.

Choose the correct answer from a, b, ¢, or d: anud
\ What is the main idea of the passage?

(a) Complexity of development process
(b) Importance of hands-on experience
(c) Sensitivity of adults' intervention

(d) Importance of genetic factors



Based on the passage, what motivates a father or a mother to help their young
child clap hands? To .............

(a) help the child learn a new task.

(b) make the child feel happy.

(c) teach the child basics of dancing.

(d) help the child identify musical notes.

What does the underlined word "that" in paragraph 1 refer to?
(a) development
(b) changes
(¢) human beings

(d) adolescence

Which of the following words is the closest in meaning to the underlined word
"posit" in paragraph 3?

(a) assure
(b) suggest
(c) describe
(d) mention

Based on the passage, what is the most important advice would you give to a
teacher?

(a) Use rhyme in teaching.

(b) Use hands-on instead of questioning.
(¢) Provide support during new tasks.
(d) Help infants to learn.

Based on the passage, Piaget and VygotsKy ........cccc.c.u... .
(a) support the stages of development
(b) have exact point of view
(c) differ on adults' role in learning
(d) help infants in learning

What does the writer want educators to do?
(a) Establish deep understanding of development.
(b) Involve different patterns in learning.
(c) Support Vygotsky's view on development stages
(d) Introduce emotional and cognitive experiences.



Environmental Enrichment SN Gaill

It has long been known that lead poisoning in children affects their cognitive and
behavioral development. Despite significant efforts to reduce lead contamination in homes,
childhood lead poisoning remains a major public health problem with an estimated 34
million housing units in the United States containing lead paint.

Lead exposure during development causes long-lasting deficits in learning.
Tomas R. Guilarte, PhD, professor of environmental health sciences at the Johns Hopkins
Bloomberg School of Public Health shows for the first time that these cognitive deficits are
reversible. This study is particularly important. It was not known until now whether the
effects of lead on cognitive function were reversible or not. Environmental enrichment
could be a promising therapy for treating millions of children suffering from the effects of
lead poisoning.

Dr. Guilarte and his team observed groups of lead—treated and non-treated
(control) rats that were raised in an enriched environment. Enrichment cages were multi-
level, containing toys, a running wheel, a hammock, platforms, tunnels, and housed
multiple animals. Littermates to these rats were raised in standard-sized laboratory cages
that the researchers designated as “isolated environment.”

To measure the learning ability of rats in the various treatment groups, the
researchers trained each rat to find a submerged, invisible platform in a pool of water,
called the water maze. Each day of training, they timed how long each rat took to find the
platform. They observed that both the lead-exposed and control rats living in the enriched
environment learned to find the platform in 20 seconds or less within the four-day training
period. The isolated control rats took longer to find the platform, while lead-exposed
isolated rats took the longest and nearly 50 percent of them failed to learn the test by the
last day of training.

“We all recognize that children who are intellectually stimulated have a greater
capacity to learn. Unfortunately, often times the same children who are exposed to lead,
also live in impoverished and neglected homes. It seems that based on our study, many
lead-exposed children would benefit from this type of therapeutic approach,” said Dr.
Guilarte.

Choose the correct answer from a, b, c, or d: anud
A What is the main idea of the passage?

(a) Methods of treatment for lead poisoning effecting learning impairments.
(b) The role of environment in reversing permanent learning impairments.
(c) The effect of impoverished environment on learning.

(d) Rats may learn better in an enriched environment.

4 According to passage, learning ability is measured by ........
(a) Time of successful attempts.
(b) Number of attempts.
(c) Percent of rats succeeded.

(d) Length of water mazes.



A What does the underlined word "that" in paragraph 3 refer to?
(a) Rats
(b) Cages
(¢) Standard-sized
(d) Enrichment

VY Which of the following words is the closest in meaning to the underlined word
"deficits" in paragraph 2?

(a) Strength

(b) Declining
(c) Shortages
(d) Weakness

VY  According to the passage, what is the most useful advice would you give to
parents who have lead-exposed children? To .............

(a) measure children’s learning ability.
(b) read Hopkin’s research on rates.

(¢) move to less polluted environment.
(d) provide a rich-learning environment.

\Y  Why did Hopkins use two types of cages? To .......
(a) examine the effect of lead pollution on rates learning.
(b) compare between the effects of the two environments.
(c) train the rats on water mazes.

(d) examine the effects of long exposure to lead.

AR What is the goal of the writer? To .........
(a) highlight the disadvantages of living in a polluted environment on learning.
(b) show the availability of treating lead-exposed children to improve learning.
(c) warn parents against the bad effects of impoverished environments.
(d) present the good effects of four days training on rats’ learning.



Stress can impede your Success! Gl Gall)

In our competitive world, it is not surprising to see many young people going
through a phase in their lives when they feel tired of their careers, homes, families and even
their lives. This state is typically disregarded by most of us who believe it to be just a
‘passing phase’, when in reality it is the most decisive period in one’s life that calls for
awareness, proper guidance or even counseling.

To deal with stress one needs to realize the negative affects of stress that often lead
to depression, thereby influencing the mental and physical health of a person. Hence, it is
essential to treat the early symptoms of stress in order to avoid its repercussions later in life.
Major causes of stress can be the death of a loved one, marital disputes, family disputes and
separation from children, long-term illnesses, disability, abusive parents, disrespectful
children, project deadlines, or even an exam.

People have different approaches towards stress; therefore, we hear about a variety
of consequences; some can be ‘inspiring’ and others that can be ‘pitiful’. Some of the youth
who are under stress are often mystified and lose control of their ability to think and hence,
tend to make more mistakes. These are the ones who are disorganized in their lives. They
fail to value time and often relate ‘success’ and ‘failure’ to materialistic progress. Such
individuals are usually far from spiritual insight and are lacking in the fundamental nature
of human consciousness. These are the people who lack faith in their creator and in the
purpose of their creation.

On the other hand, people who believe they have a purpose in life perceive failures
and successes as no more than a ‘test’ of their faith. While undergoing stress, such people
resolve to make use of every failure as a stepping stone towards success, and thus, they
patiently endure stressful phases. These are the people who put their trust in their Creator
and believe that their efforts will never be lost in His sight. They have a sense of
satisfaction that regardless of the outcome of their labor in this world, their hard work will
be appreciated as promised by Allah.

Belief in goodness will help a person remain steadfast throughout all the trials and
tribulations that arise in life. It is the best practical solution for any kind of problem, either
at work or in one’s personal life. Endowed with faith, a person is stirred by divine power
that bestows sufficient strength to withstand the struggles of life.

Choose the correct answer from a, b, ¢, or d: PRI
Ve What is the main idea of the text?

(a) What are the major causes of stress.
(b) The relation between failure and success.
(c) Stress has mental and physical influence.

(d) How faith is important in facing life stress.
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According to the passage, why is it important to treat the early symptoms of
stress? Because .............

(a) it 1is essential to life.

(b) depression influences ones’ health.
(c) stress leads to depression.

(d) it can be avoided by faith.

What does the underlined word "that" in paragraph 5 refer to?
(a) faith
(b) aperson
(c) struggles of life

(d) divine power

Which of the following words is the closest in meaning to the underlined word
"endure" in paragraph 4? To ..........

(a) carry on through
(b) enclose

(c) giveup

(d) getrid of

According to the passage, what is the most useful advice would you give to a
young unbeliever suffering from stress? Stress .............

(a) can lead to depression which is not good.

(b) is atest from Allah that you should succeed in.
(c) can be avoided by knowing the causes of it.

(d) will influence his/her mental and physical health.

According to the passage, why do youth often lose ability to think when they
are in stressful situation? Because they ........

(a) are young.
(b) lack faith.
(c) suffer from depression.
(d) have separated parents.

What does the writer want youth to do? To ........
(a) think on the consequences of stress.
(b) believe in the power of the creator.
(c) use faith as a way to bear stress.
(d) avoid stress and depression.



Effects of Seeing TV Violence & palll

Years of research shows that children really do "learn about violence and how to
commit violence" from activities such as watching TV, says media expert and Harvard
psychiatrist Alvin Poussaint. "The violent scenarios on television tell children that this is
one of the primary ways that you handle conflict. You don't have to negotiate. You fight it
out," Poussaint says. He also worries that televised violence, particularly as entertainment,
can "create anxiety, cause nightmares and have a lasting impact on the children." Moreover,
he says, seeing enough hostility on TV can cause numbness to violence or in other words
makes children lack sense of violence.

In his work, Poussaint has seen cases such as a child so obsessed with Power
Rangers programs that he would "go bananas with aggression" after watching the show -
kicking and acting out the action, even getting in fights at school. But Poussaint worries
even more about the TV-watching child who lives in an environment with real physical
threats, due to abuse in the home or the streets. That child is "more vulnerable to being
stirred up to act out urges and tendencies."

Still, debate about the influence of TV violence on children has gone on for years,
and not everyone agrees that media violence is unhealthy. Gerard Jones, a father who wrote
the provocative book Killing Monsters: Why Children Need Fantasy, Super Heroes and
Make-Believe Violence, argues that kids need fantasy violence because it provides a way
for them to objectify the anger or frustration they naturally have.

He cites a 2003 Independent Television Commission study in the United Kingdom
that analyzed children's reactions to TV. The study showed that kids "really weren't
affected negatively at all by simple cops-and-robbers shoot-outs, slapstick comedy or
superhero fistfights," Jones says.

"I'm a great proponent of slapstick comedy," he adds, calling it "an antidote to the
constraints of the overly serious adult worlds [kids] have to endure in school, at home and
in extracurricular activities." And superhero action, he says, "is a great source of emotional
recharge, a release of tension, and fantasies of courage and competence."

Yet, even Jones agrees that kids can not be exposed to too much and too soon to
TV violence. "Our culture has become steadily more open about what can be shown and
discussed in public forums. It can certainly have a down side, especially when there's a lot
of titillations (to arouse strong feeling towards others in a superficial, pleasurable manner)
and not much information."

Choose the correct answer from a, b, ¢, or d: i
Yy What is the main idea of the passage?

(a) Researches on TV violence effects.
(b) Causes of children’s nightmares and anxiety.
(¢) TV violence as source of releasing children’s tension and frustrations.

(d) The advantages and disadvantages of children’s watching TV violence.
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According to Poussaint, TV violence has more dangerous effects on the
children who .........

(a) live in dangers environments.
(b) are obsessed by Power Rangers.
(c) like fighting in schools.

(d) stay for long time watching TV.

What does the underlined word "that" in paragraph 4 refer to?
(a) United Kingdom.
(b) Study.
(¢) Children’s reaction.

(d) Television.

Which of the following words is the closest in meaning to the underlined word
"numbness" in paragraph 1?

(a) Anxiety.

(b) Inclination.

(¢) Insensitivity.

(d) Liking something very much.

According to the passage, what is the most useful advice would you give to
parents regarding TV violence?

(a) Read Jones’ book cited on 2003.

(b) Be selective in choosing TV violence.

(c) Prevent children from watching TV violence.
(d) Allow children to see TV violence everyday.

According to the passage, both Poussaint and Jones agree .........
(a) that TV violence threatens children’s life.
(b) that TV violence influence children dreams.
(c) that TV violence has influence on children.
(d) on the influence of slapstick comedy on children.

What does the writer want to highlight?
(a) The positive effects of TV Violence.
(b) The differences of opinions between Poussaint and Jones.
(¢) The negative effects of TV violence.
(d) An advice to parents regarding disadvantages of TV violence.
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Love Js¥ Lalll

Love is any of a number of emotions and experiences related to a sense of strong
affection and attachment. The word love can refer to a variety of different feelings, states,
and attitudes, ranging from generic pleasure to intense interpersonal attraction. This
diversity of uses and meanings, combined with the complexity of the feelings involved,
makes love unusually difficult to consistently define, even compared to other emotional
states.

As an abstract concept, love usually refers to a deep, ineffable feeling of tenderly
caring for another person. Love in its various forms acts as a major facilitator of
interpersonal relationships and, owing to its central psychological importance, is one of the
most common themes in the creative arts.

Psychology depicts love as a cognitive and social phenomenon. Psychologist
Robert Sternberg formulated a triangular theory of love and argued that love has three
different components: intimacy, commitment, and passion. Intimacy is a form in which two
people share confidences and is usually shown in friendships and romantic love affairs.
Commitment, on the other hand, is the expectation that the relationship is permanent. The
last and most common form of love is sexual attraction and passion. All forms of love are
viewed as varying combinations of these three components. American psychologist Zick
Rubin seeks to define love by psychometrics. His work states that three factors constitute
love: attachment, caring, and intimacy.

Biological models of love tend to see it as a mammalian drive, similar to hunger or
thirst; psychology sees love as more of a social and cultural phenomenon. There are
probably elements of truth in both views. Certainly love is influenced by hormones (such as
oxytocin), neurotrophins (such as NGF), and pheromones, and how people think and
behave in love is influenced by their conceptions of love. The conventional view in biology
is that there are two major drives in love: sexual attraction and attachment. Attachment
between adults is presumed to work on the same principles that lead an infant to become
attached to its mother.

Studies have shown that brain scans of those infatuated by love display a
resemblance to those with a mental illness. Love creates activity in the same area of the
brain that hunger, thirst, and drug cravings create activity in. New love, therefore, could
possibly be more physical than emotional. Over time, this reaction to love mellows, and
different areas of the brain are activated, primarily ones involving long-term commitments.
Dr. Andrew Newberg, a neuroscientist, suggests that this reaction to love is so similar to
that of drugs because without love, humanity would die out.

Choose the correct answer from a, b, ¢, or d: I
1. What is the main idea of the passage?

(a) Love can be defined from different viewpoints.
(b) Love is very hard to define.
(¢) Love is indispensable for relationships.

(d) There are many factors that constitute love.



According to Robert Sternberg, love between friends is based on ........ .
(a) passion
(b) intimacy
(¢) commitment

(d) attachment

What does the underlined word "that" in paragraph 5 refer to?
(a) Love.
(b) Similar.
(c) Humanity.
(d) Reaction.
Which of the following words is the closest in meaning to the underlined word
"resemblance" in paragraph 5?
(a) Influence.
(b) Similarity.
(¢) Relationship.
(d) Difference.

What is the scientific source of proof that love is like madness?
(a) Brain activity.
(b) Social theory.
(c¢) Psychological theory.
(d) Psychical theory.
According to the passage, why do artists and men of letters focus on love in
their works? Due to its ......ccoeuvennnee importance.
(a) social
(b) Dbiological
(c) psychological
(d) physiological

Which of the following statements do you think the writer intends to highlight?
Love ....... .

(a) is responsible for the survival of humanity
(b) can lead to madness

(c) has to do with brain rather than the heart
(d) is addictive like drugs



Happiness G Gaill

Happiness is a state of mind or feeling such as contentment, satisfaction, pleasure,
or joy. A variety of philosophical, religious, psychological and biological approaches have
been taken to defining happiness and identifying its sources.

Philosophers and religious thinkers have often defined happiness in terms of living
a good life, or flourishing, rather than simply as an emotion. In everyday speech today,
however, terms such as well-being or quality of life are usually used to signify the classical
meaning, and happiness is reserved for the felt experience or experiences that philosophers
historically called pleasure.

Research has identified a number of correlates with happiness. These include
religious involvement, parenthood, marital status, age, income and proximity to other happy
people. Happiness economics suggests that measures of public happiness should be used to
supplement more traditional economic measures when evaluating the success of public
policy.

Researchers have found that about 50% of one's sadness depends on one's genes.
This is shown by studying identical twins and learning that their happiness is 50%
correlated even when growing up in different houses. About ten to fifteen percent is a result
of various measurable variables, such as socioeconomic status, marital status, health,
income, and others. The remaining 40% results from actions that individuals deliberately
engage in for the purpose of becoming happier. However, these actions may vary between
persons. For example, extroverts may benefit from placing themselves in situations
involving large amounts of human interaction. In addition, exercise has been shown to
increase one's level of well-being significantly. In particular, martial arts have been proven
to both boost ones happiness via the benefits of physical exercise and improve a subject's
self-confidence.

The Oxford Happiness Inventory measures happiness as an aggregate of self-
esteem, sense of purpose, social interest and kindness, sense of humor and aesthetic
appreciation. This has been criticized for lacking a theoretical model of happiness and
because it is felt that certain aspects overlap. Though it may be impossible to measure
happiness objectively, physiological correlates to happiness can be measured through a
variety of techniques. For instance, psychophysiologist R.J. Davidson has developed
reliable fMRI and EEG tests that correlate to subjective levels of happiness. Stefan Klein,
in his book The Science of Happiness, links the dynamics of neurobiological systems to the
concepts and findings of positive psychology and social psychology.

Choose the correct answer from a, b, ¢, or d: i
8. What does the passage discuss?

(a) Ways to define the term happiness.
(b) Techniques to make people feel more happy.
(c) Uses of happiness for social purposes.

(d) Ways to objectively measure happiness.



10.

11.

12.

13.

14.

According to the passage, the greatest part of one's happiness is determined by

(a) heredity
(b) society
(c) actions

(d) money

What does the underlined word "its" in paragraph 1 refer to?
(a) Approaches.
(b) Joy.
(c) Pleasure.
(d) Happiness.

Which of the following words is the closest in meaning to the underlined word
"aggregate' in paragraph 6?

(a) Line.
(b) Group.
(c) Mix.
(d) Recipe.

(a) married man or woman
(b) person coming from a happy family
(c) rich person

(d) religious person

According to the passage, a nation will feel happy as a result of ............. .
(a) effective policy planning
(b) good human relationships
(c) strong economy
(d) good leadership
Which of the following tips do you think the writer may give to identical twins
to be happier?
(a) Live with each other.
(b) Practice things that make them happy.
(c¢) Live in arich country.

(d) Get married to identical twins.
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It has long been known that lead poisoning in children affects their cognitive and
behavioral development. Despite significant efforts to reduce lead contamination in homes,
childhood lead poisoning remains a major public health problem with an estimated 34
million housing units in the United States containing lead paint.

Lead exposure during development causes long-lasting deficits in learning.
Tomas R. Guilarte, PhD, professor of environmental health sciences at the Johns Hopkins
Bloomberg School of Public Health shows for the first time that these cognitive deficits are
reversible. This study is particularly important. It was not known until now whether the
effects of lead on cognitive function were reversible or not. Environmental enrichment
could be a promising therapy for treating millions of children suffering from the effects of
lead poisoning.

Dr. Guilarte and his team observed groups of lead—treated and non-treated
(control) rats that were raised in an enriched environment. Enrichment cages were multi-
level, containing toys, a running wheel, a hammock, platforms, tunnels, and housed
multiple animals. Littermates to these rats were raised in standard-sized laboratory cages
that the researchers designated as “isolated environment.”

To measure the learning ability of rats in the various treatment groups, the
researchers trained each rat to find a submerged, invisible platform in a pool of water,
called the water maze. Each day of training, they timed how long each rat took to find the
platform. They observed that both the lead-exposed and control rats living in the enriched
environment learned to find the platform in 20 seconds or less within the four-day training
period. The isolated control rats took longer to find the platform, while lead-exposed
isolated rats took the longest and nearly 50 percent of them failed to learn the test by the
last day of training.

“We all recognize that children who are intellectually stimulated have a greater
capacity to learn. Unfortunately, often times the same children who are exposed to lead,
also live in impoverished and neglected homes. It seems that based on our study, many
lead-exposed children would benefit from this type of therapeutic approach,” said Dr.
Guilarte.

Choose the correct answer from a, b, ¢, or d: PRI
15. What is the main idea of the passage?

(a) Methods of treatment for lead poisoning effecting learning impairments.
(b) The role of environment in reversing permanent learning impairments.
(¢) The effect of impoverished environment on learning.

(d) Rats may learn better in an enriched environment.



16.
(a)
(b)
(©
(d

17.
(a)
(b)
(c)
(d)

\8.

(a)
(b)
(c)
(d

'9.

(a)
(b)
(c)
(d)

20.
(a)
(b)
(©
(d)

21.

(a)
(b)
(c)
(d)

According to passage, learning ability is measured by ........
Time of successful attempts.

Number of attempts.

Percent of rats succeeded.

Length of water mazes.

What does the underlined word "that" in paragraph 3 refer to?
Rats

Cages

Standard-sized

Enrichment

Which of the following words is the closest in meaning to the underlined word
"deficits" in paragraph 2?

Strength

Declining
Shortages
Weakness

According to the passage, what is the most useful advice would you give to
parents who have lead-exposed children? To .............

measure children’s learning ability.
read Hopkin’s research on rates.
move to less polluted environment.
provide a rich-learning environment.

Why did Hopkins use two types of cages? To .......
examine the effect of lead pollution on rates learning.
compare between the effects of the two environments.
train the rats on water mazes.

examine the effects of long exposure to lead.

Which if the following advices do you think the writer will give to a teacher in a
lead polluted area?

Teach Students how to do mazes quickly.
Ask a doctor to examine the students.

Ask students’ parents to move to a clean area.
Deign a lot of learning activities to students.



Effects of Seeing TV Violence & A paill

Years of research shows that children really do "learn about violence and how to
commit violence" from activities such as watching TV, says media expert and Harvard
psychiatrist Alvin Poussaint. "The violent scenarios on television tell children that this is
one of the primary ways that you handle conflict. You don't have to negotiate. You fight it
out," Poussaint says. He also worries that televised violence, particularly as entertainment,
can "create anxiety, cause nightmares and have a lasting impact on the children." Moreover,
he says, seeing enough hostility on TV can cause numbness to violence or in other words
makes children lack sense of violence.

In his work, Poussaint has seen cases such as a child so obsessed with Power
Rangers programs that he would "go bananas with aggression" after watching the show -
kicking and acting out the action, even getting in fights at school. But Poussaint worries
even more about the TV-watching child who lives in an environment with real physical
threats, due to abuse in the home or the streets. That child is "more vulnerable to being
stirred up to act out urges and tendencies."

Still, debate about the influence of TV violence on children has gone on for years,
and not everyone agrees that media violence is unhealthy. Gerard Jones, a father who wrote
the provocative book Killing Monsters: Why Children Need Fantasy, Super Heroes and
Make-Believe Violence, argues that kids need fantasy violence because it provides a way
for them to objectify the anger or frustration they naturally have.

He cites a 2003 Independent Television Commission study in the United Kingdom
that analyzed children's reactions to TV. The study showed that kids "really weren't
affected negatively at all by simple cops-and-robbers shoot-outs, slapstick comedy or
superhero fistfights," Jones says.

"I'm a great proponent of slapstick comedy," he adds, calling it "an antidote to the
constraints of the overly serious adult worlds [kids] have to endure in school, at home and
in extracurricular activities." And superhero action, he says, "is a great source of emotional
recharge, a release of tension, and fantasies of courage and competence."

Yet, even Jones agrees that kids can not be exposed to too much and too soon to
TV violence. "Our culture has become steadily more open about what can be shown and
discussed in public forums. It can certainly have a down side, especially when there's a lot
of titillations (to arouse strong feeling towards others in a superficial, pleasurable manner)
and not much information."

Choose the correct answer from a, b, ¢, or d: i
YY.  What is the main idea of the passage?

(a) Researches on TV violence effects.
(b) Causes of children’s nightmares and anxiety.
(¢) TV violence as source of releasing children’s tension and frustrations.

(d) The advantages and disadvantages of children’s watching TV violence.
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According to Poussaint, TV violence has more dangerous effects on the

children who .........
(a) live in dangers environments.
(b) are obsessed by Power Rangers.
(c) like fighting in schools.
(d) stay for long time watching TV.
What does the underlined word "that" in paragraph 4 refer to?
(a) United Kingdom.
(b) Study.
(c¢) Children’s reaction.
(d) Television.

Which of the following words is the closest in meaning to the underlined word
"numbness" in paragraph 1?

(2)
(b)
(c)
(d)

Anxiety.

Inclination.

Insensitivity.

Liking something very much.

According to the passage, what is the most useful advice would you give to
parents regarding TV violence?

(a) Read Jones’ book cited on 2003.
(b) Be selective in choosing TV violence.
(c) Prevent children from watching TV violence.
(d) Allow children to see TV violence everyday.
According to the passage, both Poussaint and Jones agree .........
(a) that TV violence threatens children’s life.
(b) that TV violence influence children dreams.
(c) that TV violence has influence on children.
(d) on the influence of slapstick comedy on children.
What does the writer want to highlight?
(a) The positive effects vs negative effects of TV Violence.
(b) The differences of opinions between Poussaint and Jones.
(c) The account of studies done on TV violence.

(d)

How to stop TV violence.
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The Miracle and the Irony of Forgiving
Douglas B. Turner*

Several months ago a man made an appointment to meet with me
regarding some of his personal struggles. After sharing a heart rending story
of his life experiences, he summed it up by saying that the biggest burden he
carried was his inability to forgive those who had hurt him. What a heavy
burden it was for him to carry. I could see it in his eyes and in his manner
and even in his posture. He seemed sad. The mental image I had of him was of someone
standing in a deep hole looking up and longing to be back in the light.

This meeting launched me on a study of the Positive Psychology of Forgiveness. 1
was looking for a lifeline that I could throw to my friend. I found that Positive
Psychologists have defined forgiveness in various ways. The definition I liked most was
one created by Robert Enright. To him, forgiveness is a “willingness to abandon one’s
right to resentment, negative judgment, and indifferent behavior toward one who unjustly
hurt us, while fostering the undeserved qualities of compassion, generosity, and even love
toward him or her.”

Martin Luther said that “forgiveness [is] pure happiness.” The miracle and the
irony of forgiving is that to achieve this “pure happiness” and to heal from our wounds we
must CHOOSE to give up our right to resentment and we must CHOOSE to re-establish
compassion, generosity, and love toward the very person who hurt us. This can be very
tough. Perhaps, this is why Ghandi said, “The weak can never forgive. Forgiveness is the
attribute of the strong.”

Another irony is that if we choose NOT to forgive, then WE must carry the heavy
burden of resentment and feel the negative emotions of hatred, and the helplessness of the
victim. Positive Psychologists have studied the effects of forgiving. Charlotte vanOyen
Witvliet found that people who visualized forgiving those who had offended them
experienced less anger, sadness, and overall negative emotions compared to when they
relived the hurt and held a grudge. Martin E. P. Seligman found that “physical health,
particularly in cardiovascular terms, is likely better in those who forgive than those who do
not.”

Everett Worthington, a noted forgiveness researcher, said that “you can’t hurt the
perpetrator by not forgiving, but you can set yourself free by forgiving.” Yes, but how do
you do this? How do you give up the right to resentment? How do you show compassion,
generosity, and love to those who have offended and hurt you? Worthington provides us a
model. Worthington’s “Five Steps to Forgiveness” were born of his own struggle to
forgive the person who raped and then brutally murdered his aging mother in a most
shocking and horrific way. Worthington’s “REACH” acronym helps us to remember the
steps.

R = Recall the hurt; visualize the event or the circumstance.

! Douglas B. Turner, MAPP ‘06, is the Vice President of Human Resources for the Washington, DC Metro
Division of Balfour Beatty Construction, LLC, overseeing human resources, including leadership,
management, employee training and development, team development, employee recruitment and
retention, employee relations, and compliance.



E = Empathize with the perpetrator. Understand his/her point of view.

A = Altruistic gift of forgiveness. This must be given freely without self interest.

C = Commit yourself to forgive publicly.

H = Hold on to the forgiveness.

Each of these steps can be extremely difficult to take and it may take time —
sometimes a long time — to take each one. Other ideas to help us develop the virtue of
forgiveness include:

Let a grudge go every day.

When you feel annoyed, even with justification, take the high road and do
not tell anyone how you feel.

Write a “forgiveness Letter;” DO NOT send it, but DO read it every day
for a week.

As we attempt to “REACH” to be more forgiving, we begin to feel a motivating

peace that propels us forward. “When we forgive others, there is a sense of a burden being
lifted. When we forgive others, we give up our position as an aggrieved victim and lose the
power to induce guilt and the luxury of experiencing and expressing righteous indignation.
Forgiveness requires us to put pride aside and be humble.” A good start is to forgive
ourselves. Those who truly forgive seem to attain a serenity that is deep and rich. These
“forgivers” give a unique and singular gift that is theirs alone to give.

Answer the following questions:

1.

(a)
(b)
(©)
(d)
2.

(2)
(b)
(©)
(d)

(a)
(b)
(c)
(d)

What is the main idea of the text?

The writer’s friend struggles towards forgiveness.
Perpetrator’s compassions and generosity.

Steps towards forgiveness.

Contradictions of forgiveness.

Why did Turner look on the study of Positive Psychology? To find ..............

a solution for his friend.
the definition of forgiveness.
a relation between forgiveness and health

the irony and the miracle of forgiveness

According to the passage, how many ironies are there in forgiveness?
1

2
3
4



4.  What does the bold word ""that" in the second paragraph refer to?
(a) Forgiveness

(b) Positive Psychology

(c) This meeting

(d) Lifeline

5. Which of the following words is the closest in meaning to the word "resentment"
in paragraph 3?

(a) feelsad
(b) feel angry
(¢) hate

(d) empathy

6.  Which of the following words is the closest in meaning to the sentence "Let a
grudge go everyday" in paragraph 6?

(a) Let a perpetrator go away.

(b) Forgive others daily.

(¢) Show the right to feel angry.

(d) Gradually decrease anger.

6. According to Martin Luther, happiness can be achieved through ..........
(a) Generosity

(b) Forgiveness

(c) Compassion

(d) A miracle

8.  Why do you think the writer highlighted the word “CHOOSE” twice in
paragraph 3? To ............

(a) show the difference between forgiveness and compassion.

(b) show the irony of forgiveness.

(c) re-establish relation between choice and compassion.

(d) prepare to Ghandi’s statement.

9. Based on the text, what will be your advice to Turner’s friend? To .......
(a) forgive himself first and be humble.

(b) forgive those who had hurt him.

(c) admit his right to resentment.

(d) re-establish compassion with others.
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Designing Effective Projects: Beliefs and Attitudes
Habits of Mind®
Arthur L. Costa & Bena Kallick

Characteristics of People with Habits of Mind

In spite of the claims of many commercial programs on improving thinking, most experts in
the field agree that there are few thinking skills that can be applied generically to all subject
areas (Wegerif, 2002). Analyzing a poem is different from analyzing statistical data.
Nevertheless, certain attitudes and beliefs do support thinking in all disciplines. Arthur
Costa and Bena Kallick (2000) call these attitudes Habits of Mind.

A "Habit of Mind” means having a disposition toward behaving intelligently when
confronted with problems, the answers to which are not immediately known. When
humans experience dichotomies, are confused by dilemmas, or come face to face with
uncertainties--our most effective actions require drawing forth certain patterns of
intellectual behavior. When we draw upon these intellectual resources, the results that are
produced through are more powerful, of higher quality and greater significance than if we
fail to employ those patterns of intellectual behaviors.

Employing "Habits of Mind" requires a composite of many skills, attitudes cues, past
experiences and proclivities. It means that we value one pattern of thinking over another
and therefore it implies choice making about which pattern should be employed at this time.
It includes sensitivity to the contextual cues in a situation which signal this as an
appropriate time and circumstance in which the employment of this pattern would be
useful. It requires a level of skillfulness to employ and carry through the behaviors
effectively over time. It suggests that as a result of each experience in which these
behaviors were employed, the effects of their use are reflected upon, evaluated, modified
and carried forth to future applications

Costa describes five characteristics of people who exhibit the Habits of Mind that make
people good thinkers.

Inclination

Inclination means that, in general, people are inclined to want to think carefully about the
problems they confront in life. They may, of course, make quick decisions at times, but
usually they’re likely to use whatever resources they can to use good thinking strategies.

Value

This characteristic is similar to inclination, but is more related to the emotions of a thinker.
Thinkers who value thinking critically believe that such practices as weighing different
alternatives, examining the credibility of evidence, and listening to opposing viewpoints are

2 This article is extracted with modification from Costa, A. L., & Kallick, B. Habits of Mind web site:
http://www.habits-of-mind.net/




worthwhile. They believe that this kind of thinking is important, even ethical, and is worth
considerable effort to do. For example, a fifth grader putting together a presentation on
immigration takes the time to interview local immigrants because she wants to tell the truth
about their experiences.

Sensitivity

Having a repertoire of thinking strategies and skills is of little value if a person doesn’t
notice when a particular type of thinking is appropriate for a specific task. For example, a
student working on a research report should realize that categorizing her notes will help her
come up with a structure for the paper. Recognizing the right mental tool for the job is
important for efficient and effective thinking, and this demands sensitivity.

Capability

Teachers have the most control over the ability of their students to perform appropriate
thinking skills. While students may not choose to use the thinking skills they have, no
amount of inclination, value, or sensitivity will help someone who doesn’t have the
capability to perform the kinds of thinking that problems demand. Students of all ages can
develop their abilities to compare and contrast objects and ideas, create categories to
organize facts, and use logical arguments to persuade others. This area is the responsibility
of the teacher, and although some students can develop the thinking skills they need on
their own, many students will not develop these skills without instruction.

Commitment

Thinking is hard work. Sometimes it means sacrificing long-held beliefs and practices. A
commitment to deep and careful thinking means a person is continuously learning new
skills and knowledge. For example, proficient middle school students develop their
mathematical skills not just for a grade but because they want to be better at math.
Commitment means not just wanting to learn, but doing the work necessary to make
learning happen.

Teaching the Habits of Mind means teaching beyond the subject matter of the day. It means
approaching every learning activity as a step to independent, lifelong learning. However,
developing students’ characteristics that exhibit the Habits of Mind is essential and prior to
any development of habits.

Answer the following questions:

1. What is the main idea of the text?
(a) Learning beliefs and practices.
(b) Sensitivity to thinking strategies.
(©) Characteristics of people with habits of mind.
(d) Improving thinking by using habits of mind.
2. According to paragraph 7, what is teachers’ role? To ...............
(a) make students more capable to learn
(b) help students do their home assignments.
() be inclined towards learning values
(d) introduce math readings in classroom.
3 What does the underlined word "they" in the seventh paragraph refer to?

(a) Thinking skills
(b) Students

(©) Categories

(d) Teachers



(a)
(b)
(©
(d)

(a)
(b)
(©)
(d)

(a)
(b)
(©
(d)

(a)
(b)
(c)
(d)

Which of the following words is the closest in meaning to the underlined
word "confronted" in paragraph 2?

Faced

Confused

Pleased

Effected

According to the text, how can you describe the following action? “A
student was able to select the suitable thinking strategy to solve a math
problem.”

Inclination

Value

Capability

Sensitivity

Based on the text, students’ learning will be with better quality when
L1115, .

are capable to learn in new situations

submit to problems they always have

imply choice making in learning

overcome the problems they face

Based on the text, which of the following decisions would you make as an
educator?

Develop reading in classrooms.

Help students to value thinking.

Help students depend on themselves.

Introduce better quality instruction.
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Habits of Minds in Schools®

What behaviours indicate an efficient, effective thinker? What do human beings do when
they behave intelligently? Vast research on effective thinking, successful people and
intelligent behaviour suggests that effective thinkers and peak performers have identifiable
characteristics. These characteristics have been identified in people of all walks of like:
lawyers, mechanics, teachers, entrepreneurs, salespeople, physicians, athletes, entertainers,
leaders, parents, scientists, and mathematicians. Undoubtedly, they ought to be the intended
educational outcomes schools aim to foster.

Educational outcomes in traditional settings focus on how many answers a student knows.
When we teach for Habits of Mind, we are interested also in how students behave when
they don’t know an answer. The Habits of Mind are performed in response to questions and
problems the answers to which are not immediately known. We are interested in enhancing
the way students produce knowledge rather than how they merely reproduce it. We want
students to learn how to develop a critical stance with their work: inquiring, editing,
thinking flexibly, and learning from another person’s perspectives. The critical attribute of
intelligent human beings is not only having information but acting on it.

Costa, A. L., & Kallick, B. (2008) introduced 16 habits that teachers and parents can teach,
cultivate, observe, and assess. The intent is to help students get into the habit of behaving
intelligently. A habit of mind is a pattern of intellectual behaviours that leads to productive
actions. Of the 16 habits they introduced (see figure 1), only few will be highlighted in this
text.

Persistence

Students often give up when they don’t immediately know the answers to a
problem. They sometimes crumple their papers and throw them away, exclaiming “I can’t
do it” or “It’s too hard!” sometimes they write down any answer to get the task over with as
quickly as possible. Efficacious people are persistent. They stick to a task until it is
completed. They don’t give up easily. They are able to analyze a problem and they develop
a system, structure, or a strategy to attack it. They have a repertoire of alternative strategies
for problem solving, and they employ a whole range of these strategies. They collect
evidence to indicate their problem-solving strategy is working. And if one strategy is not
working they know when to try for another one. They have a systematic methods for
analyzing a problem which include knowing how to begin,, what steps to be performed,
what data must be generated or collected, and what sources are available to assist. Because
they are able to sustain a problem-solving process over time, they are comfortable with
ambiguous situations.

Managing impulsivity

Often students blurt out the first answer that comes to mind. Sometimes they shout
an answer, start to work without fully understanding the directions, lack an organized plan
and strategy for approaching a problem, or make immediate value judgments about an idea
(criticizing or praising) before they fully understand it. Effective problem solvers are

3 This article is extracted with modification from Costa, A. L., & Kallick, B.’s book Learning and
Leading with Habits of Mind: 16 Essential Characteristics for Success (2008).



deliberate, managing their impulsivity: they think before they act. They intentionally
establish a vision of a product, an action plan, a goal, or a destination before they begin.
They strive to clarify and understand directions, they develop a strategy for approaching a
problem, and they withhold immediate value judgments about an idea before they fully
understand it. Reflective thinkers consider alternatives and consequences of several
possible directions before they take actions. They decrease their needs for trial and error by
gathering data, taking time to reflect on an answer before giving it, making sure they
understand directions and listening to alternative viewpoints.

Thinking about thinking (metacognition)

It is important to note that what distinguishes humans from other forms of life is
our capacity for metacognition: the ability to stand off and examine our own thoughts while
we engage in them. Occurring in the neocortex, metacognition, or thinking about thinking
is our ability to know what we know and what we don’t know. It is our ability to plan a
strategy for producing the information that is needed, to be conscious of our own steps and
strategies during the act of problem solving. It means becoming increasingly aware of one’s
actions and the effects of those actions on others and on the environment; forming internal
questions in the search for information and meaning, developing mental maps pr plans of
actions; mentally rehearsing before performance; monitoring plans as they are employed
(being conscious of the need for midcourse correction if the plan is not meeting
expectations); reflecting on the completed plan for self evaluation; and editing mental
pictures for improved performance. Although inner language, thought to be a prerequisite
for metacognition, begins in most children around age 5, metacognition is a key attribute of
formal thought flowering at about age 11.

Remaining open to continuous learning

Because of a curriculum employing fragmentation, competition, and reactiveness, students
from an early age are trained to believe that deep learning outcomes means figuring out the
truth rather than developing capabilities for effective and thoughtful action. They have been
taught to value certainty rather than doubt, to give answers rather than enquire, to know
which choice is correct rather than to explore alternatives. Unfortunately, some adults are
content with what they already believe and know. Their childlike curiosity has died. They
exhibit little humility because they believe they are all knowing. They don’t seek out or
discover the wisdom of others. They don’t know how or when to leverage a love of and lust
for learning. As a result, they follow a path of little value and minimal opportunity. Such
qualities intelligent people don’t have. They are in a continuous learning mode invigorated
by the quest of lifelong learning. Their confidence, in combination with their
inquisitiveness, allows them to constantly search for new and better ways.

The habits introduced here are but some of what Costa and Kallick suggested. They serve
as mental disciplines that teachers, parents and students must adopt to get out the human
effectiveness hidden within.

What are "Habits of Mind"?

Arthur Costa and Bena Kallick identified 16 Habits of Mind and elaborate on each
at their web site:

e Persisting
e  Managing impulsivity



Listening with understanding and empathy
Thinking flexibly

Thinking about thinking (metacognition)
Striving for accuracy

Questioning and posing problems
Applying past knowledge to new situations
Thinking and communicating with clarity and precision
Gathering data through all senses

Creating, imagining, innovating
Responding with wonderment and awe
Taking responsible risks

Finding humor

Thinking interdependently

Remaining open to continuous learning

Answer the following questions:

1. What is the main idea of the text?
(a) What habits of thinking a student should use.
(b) How to be open for continuous learning.
(©) The importance of thinking about thinking.
(d) Having a strategic plan for any new task.
2. According to the text, “managing impulsivity” is to ..................
(a) always give the first answer he/she has.

(b) prethink and plan for a task.
() think intentionally after a task.
(d) consider being a good problem solver.

3. What does the underlined word "it" in the fourth paragraph refer to?
(a) a problem.
(b) a strategy.
(c) a struggle.

(d) a structure.

4. Which of the following words is the closest in meaning to the underlined
word "'prerequisite" in paragraph 6?
(a) important
(b) strategy

(©) urgent
(d) necessary
5. Based on the text, what is the best advice you give to a person who is too

confident with what he/she knows?
(a) Self-confidence is a bad habit.
(b) Just be clear & don’t persist change.
(©) It’s good but you also should be ready to learn.
(d) I like your self-confidence but don’t be proud.



(a)
(b)
(©)
(d)

(a)
(b)
(©)
(d)

Based on the text, what is more important?
To improve learning than learn new things.
To persist change than do hard work

To solve a problem than learn hard problems.
To think about things than plan to do things.

Based on the text, which of the following decisions would you make as an
educator?

Focus on problem solving in answering new problems.

Give more time for training students on thinking.

Analyze students’ characteristics and ways of thinking.

Not to use presentation in teaching new tasks.
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Aaia) sﬁ:\ Qs 2X- 2x-1) 1()2(}:1- a+ exp{(2x-1) | Ll
a O pmad) 268 dadgidl d a AN x b 1 d-b (d-b)a 7; b)a/2 73 P (d-b)a/2} Abdl) 7,
1 | RC3ULARN3 | -1.80 | 0.29 0 -154 | -1 |-0.26 | 0.08 | 1.08 | 0.04 | 2.08 | 0.48 1.04 -1.04
2 | RCIULARN1 | -1.29 | 0.25 0 -154 | -1 | 0.25 | -0.06 | 0.94 | -0.03 | 1.94 | 0.52 0.97 -0.97
3 | RC3UHAPY3 | -1.24 | 0.45 0 -154 | -1 | 0.30 | -0.14 | 0.87 | -0.07 | 1.87 | 0.53 0.93 -0.93
4 | RC7TCHAPY7 | -0.36 | 0.35 0 -154 | -1 | 1.18 | -041 | 0.66 | -0.21 | 1.66 | 0.60 0.81 -0.81
5 | RCTCCONF7 | -0.20 | 0.41 0 -154 | -1 | 1.33 | -0.54 | 0.58 | -0.27 | 1.58 | 0.63 0.76 -0.76
6 | RC3ULOVE3 | 0.06 0.55 1 -154 | 1 | 1,60 | 0.87 | 239 | 0.44 |3.39|0.30 1.55 1.55
7 | RC7TCLOVE7 | 0.12 0.46 0 -154| -1 | 166 | -0.76 | 0.47 | -0.38 | 1.47 | 0.68 0.68 -0.68
8 | RC2ULOVE2 | 0.16 0.66 0 -154 | -1 | 170 | -1.11 | 0.33 | -0.56 | 1.33 | 0.75 0.57 -0.57
9 | RC6CLOVEG | 0.16 0.25 0 -154 | -1 | 1.70 | -0.42 | 0.65 | -0.21 | 1.65 | 0.60 0.81 -0.81
10 | RC6CCONF6 | 0.38 0.34 1 -154 | 1 | 192 | 0.65 | 191 | 0.32 |291|0.34 1.38 1.38
11 | RC5CLOVES | 0.68 0.41 0 -154 | -1 | 222 | -092 | 040 | -0.46 | 1.40 | 0.71 0.63 -0.63
12 | RCAUCONF4 | 0.94 0.38 1 -154 | 1 | 248 | 094 | 257 | 0.47 | 3.57|0.28 1.60 1.60
13 | RC5CHAPY5 | 1.12 0.25 1 -154 | 1 | 266 | 0.66 | 1.93| 0.33 | 2.93|0.34 1.39 1.39
14 | RC6CLARNG6 | 1.19 0.23 0 -154 | -1 | 273 | -0.63 | 0.53 | -0.32 | 1.53 | 0.65 0.73 -0.73
15 | RC4ULARN4 | 1.29 0.32 0 -154 | -1 | 283 | -0.92 | 0.40 | -0.46 | 1.40 | 0.71 0.63 -0.63
16 | RCAUHAPY4 | 147 0.35 0 -154 | -1 | 3.00 | -1.05 | 0.35| -0.52 | 1.35 | 0.74 0.59 -0.59
17 | RCIUCONF1 | 1.48 0.35 1 -154 | 1 | 3.02 | 105 |285| 052 |3.85]|0.26 1.69 1.69
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Alatay) sfr;n Llasa 2X- @2x-1) 1()2(,:1- a+ exp{(2x-1) | ALy
a OV gl 368 dad i) d a A x b 1 d-b (d-b)a VA b)a/2 73 P (d-b)a/2} Abhil) 7
18 | RC2ULARN2 | 1.49 0.26 0 -154| -1 | 3.03 | -0.78 | 0.46 | -0.39 | 1.46 | 0.68 0.68 -0.68
19 | RC2UCONF2 | 2.12 0.28 0 -154 | -1 | 3.66 | -1.03 | 0.36 | -0.52 | 1.36 | 0.74 0.60 -0.60
20 | RCAULOVE4 | 2.24 0.30 0 -154 | -1 | 3.78 | -1.12 | 0.33 | -0.56 | 1.33 | 0.75 0.57 -0.57
21 | RCIULOVELl | 2.60 0.28 0 -154| -1 | 414 | -1.16 | 031 | -058 | 1.31 | 0.76 0.56 -0.56
22 | RC5CCONF5 3.75 0.17 0 -154| -1 | 529 | -090 | 041 | -045 |1.41|0.71 0.64 -0.64
23 | RC5CLARN5 | 3.78 0.21 0 -154 | -1 | 532 | -1.09 | 034 | -055 | 1.34 | 0.75 0.58 -0.58
24 | RC6CHAPY6 | 4.49 0.24 0 -154 | -1 | 6.03 | -1.44 | 0.24 | -0.72 | 1.24 | 0.81 0.49 -0.49
25 | RC2UHAPY2 | 4.58 0.23 0 -154 | -1 | 6.12 | -1.43 | 0.24 | -0.72 | 1.24 | 0.81 0.49 -0.49
26 | RC7TCLARN7 | 4.67 0.21 0 -154 | -1 621 | -1.30 | 0.27 | -0.65 | 1.27 | 0.79 0.52 -0.52
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Aot sfs:s Aaial 2X- 2x-1) 1()2():1- a+ exp{(2x-1) | Llai.
a O gl 368 dadgidl @ a AN x b 1 d-b (d-b)a 7 b)a/2 7 P (d-b)a/2} | &hilz
1 | RC3UHAPY3 | -1.24 | 045 1 239 | 1 |-3.63|-1.65|0.19] -0.83 | 1.19 | 0.84 | 0.44 0.44
2 | RC5CLEADS | -0.90 | 0.41 1 239 1 |-330| -1.35|0.26| -067 | 1.26 | 0.79 | 0.51 0.51
3 | RC7TCHAPY7 | -0.36 | 0.35 1 239 | 1 |-275| -097 | 038 | -049 | 1.38 | 0.73 | 0.62 0.62
4 | RC6CLEAD6 | -0.29 | 0.43 1 239 | 1 |-268| -1.16 | 031 | -058 | 1.31 | 0.76 | 0.56 0.56
5 | RC3ULOVE3 | 0.06 0.55 0 239 | -1 | -234| 127 | 357 | 0.64 | 457 | 0.22 1.89 -1.89
6 | RCTCLOVE7 | 0.12 0.46 1 239 | 1 |-227|-1.04 |035] -052 | 1.35|0.74 | 0.59 0.59
7 | RC2ULOVE2 | 0.16 0.66 1 239 | 1 |-223| -147 | 023 ] -0.73 | 123|081 | 0.48 0.48
8 | RC6CLOVE6 | 0.16 0.25 0 239 | -1 | -2.23| 056 |[1.74| 0.28 | 2.74 | 0.36 1.32 -1.32
9 | RC3UTVVL3 | 0.26 0.67 1 239 | 1 |-213|-143 024 | -071 | 1241081 | 0.49 0.49
10 | RC5CLOVES | 0.68 0.41 1 239 1 |-1.71] -0.71 | 049 | -0.35 | 149 | 0.67 | 0.70 0.70
11 | RC5CTVVL5 | 0.74 0.54 1 239 | 1 |-1.65| -089 | 041 | -045 | 141 |0.71| 0.64 0.64
12 | RC6CTVVL6 | 0.80 0.24 1 239 1 |-159| -0.38 | 0.68 | -0.19 | 1.68 | 0.59 | 0.83 0.83
13 | RC5CHAPY5 | 1.12 0.25 1 239 | 1 |-1.28|-0.32 | 0.73 ] -0.16 | 1.73 | 0.58 | 0.85 0.85
14 | RCIUTVVL1 | 1.39 0.30 1 239 1 |-1.01| -0.30 | 0.74 | -0.15 | 1.74 | 0.57 | 0.86 0.86
15 | RC4UHAPY4 | 1.47 0.35 0 239 | -1 |-0.93| 0.32 | 1.38| 0.16 | 2.38 | 0.42 1.18 -1.18
16 | RC2ULEAD2 | 1.75 0.50 1 239 | 1 |-064| -032 |0.73| -0.16 | 1.73 | 0.58 | 0.85 0.85




AN agdll pAY) ) Guldl e (7)) a8 ) Aullal) Alaciad Jaad

Aladay) sﬁ:\ Alasal 2X- @2x-1) 1()2(’:1- a+ exp{(2x-1) | Alasay

N O gl 368 dad il @ a AN x b 1 d-b (d-b)a VA b)a/2 73 P (d-b)a/2} | Lhiliz
17 | RC2UTVVL2 | 1.90 0.48 1 239 1 |-049| -0.23 | 0.79 | -0.12 | 1.79 | 0.56 0.89 0.89
18 | RC3ULEAD3 | 2.22 0.37 1 239 | 1 |-0.17| -0.06 | 0.94 | -0.03 | 1.94 | 0.52 0.97 0.97
19 | RCAULOVE4 | 2.24 0.30 0 239 -1 ]-015| 0.04 [1.05| 0.02 | 2.05 | 0.49 1.02 -1.02
20 | RCIULEAD1 | 2.29 0.20 1 239 1 |-010| -0.02 | 0.98 | -0.01 | 1.98 | 0.50 0.99 0.99
21 | RC4UTVVL4 | 258 0.32 0 239| -1 1018 | -0.06 | 094 | -0.03 | 1.94 | 0.51 0.97 -0.97
22 | RCIULOVEL | 2.60 0.28 0 239 | -1 1021 | -006 [ 094 | -0.03 | 1.94 | 0.51 0.97 -0.97
23 | RC6CHAPY6 | 4.49 0.24 0 239 | -1 | 210 | -0.50 | 0.61 | -0.25 | 1.61 | 0.62 0.78 -0.78
24 | RC2UHAPY?2 | 458 0.23 0 239 -1 219 | -051 | 0.60| -0.26 | 1.60 | 0.63 0.77 -0.77
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Aladay) sf;‘ FRPCH| 2X- 2x-1) 1()2():1 a+ exp{(2x-1) | Ay
a O gad) 368 dad giddl @ a AN x b 1 d-b (d-b)a VA b)a/2 73 P (d-b)a/2} | Lhiliz
1 | RC3ULARN3 | -1.80 | 0.29 1 028| 1 |-208| -061 |054 | -031 | 154 |065| 0.74 0.74
2 | RCIULARN1 | -1.29 | 0.25 0 028 | -1 ]-157| 040 | 149 | 0.20 | 249 | 0.40 1.22 -1.22
3 | RC3UHAPY3 | -1.24 | 0.45 1 028 1 |-152| -069 | 050 ]| -0.34 | 1.50 | 0.67 | 0.71 0.71
4 | RC7TCHAPY7 | -0.36 | 0.35 0 028 -1 ]-064| 023 |125] 011 | 225|044 | 1.12 -1.12
5 | RCTCCONF7 | -0.20 | 0.41 0 028 -11]-048| 0.20 | 1.22 | 0.10 | 2.22 | 0.45 1.10 -1.10
6 | RC3ULOVE3 | 0.06 0.55 1 028| 1 |-0.22] -0.12 | 0.89 | -0.06 | 1.89 | 0.53 | 0.94 0.94
7 | RC7TCLOVE7 | 0.12 0.46 1 028 1 |-0.16| -0.07 | 093] -0.04 | 1.93 | 0.52 | 0.96 0.96
8 | RC2ULOVE2 | 0.16 0.66 0 028 -11]-0.12| 0.08 | 1.08| 0.04 | 2.08 | 0.48 1.04 -1.04
9 | RC6CLOVEG | 0.16 0.25 0 028 -11]-0.12| 0.03 | 1.03| 0.01 | 2.03|0.49 1.01 -1.01
10 | RC6CCONF6 | 0.38 0.34 1 028| 1 | 010 | 003 |1.03| 0.02 |2.03]|0.49 1.02 1.02
11 | RC5CLOVES | 0.68 0.41 0 028 -11]040 | -0.17 |085] -0.08 | 1.85|0.54 | 0.92 -0.92
12 | RCAUCONF4 | 0.94 0.38 1 028 1 | 066 | 025 |129| 0.13 | 229|044 | 1.13 1.13
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Abstract
Researcher: Walid Ahmed Sayed Ahmed Massoud

Title: Studying the Impact of Dynamic Assessment on the Effectiveness of
a program to develop Reading Comprehension by Using Item Response
Theory

The Aim of the Study: This study aims to study the impact of the proposed
training program for developing EFL Reading Comprehension (I1V) and one
of DA methods (V) on learners' performance (DV) and learners' ZDP (DV)
on reading comprehension on EFL.

The sample of the study: It consists of 3 samples: calibration sample (1623
students), linking test forms sample (93 students), and main study sample (443
students). The later sample contains 3 groups: experimental group and 2
comparison groups.

The Most Important Results of the Study:

The experimental group surpassed the two comparison groups on the
level of RC and its ZDP.

- The experimental group surpassed the two comparison groups on the
level of Direct skills of RC and its ZDP.

- The experimental group surpassed the second comparison groups on
the level of Higher order skills of RC and its ZDP.

- The level of RC and ZDP improves through out the program.

- There is a negative relationship between the ZDP of the
experimental group students and their level of RC before the
experiment.



— Studies used IRT on developing test, item banking and equating forms.

Plan of the study:

| -The sample of the study : It consists of 3 samples: calibration sample (1623
students), linking test forms sample (93 students), and main study sample (443
students). The later sample contains 3 groups: experimental group and 2
comparison groups.

I1-Tools of the study:
- EFL Reading Comprehension Scale: It contains 9 test
forms. They were built and calibrated by using 2
parameter IRT model by which they were equated on
one scale.
- A training program to develop reading comprehension
using dynamic assessment. It consists of 13 training
session with 46 hours.

I1- Procedures of the Study:

1. Collection of the most effective strategies in EFL
Reading comprehension.
Construction of the program.
Construction of test forms of the reading
Comprehension Scale.
Selection of the sample.
Measuring the learners’ pre ability and the pre ZPD
for the two groups through two pre tests.
Application of the program.
Measuring the learners’ post ability and the post ZPD
for the two groups through two pre tests.
Comparisons and discussion of the findings.
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The Most Important Results of the Study:

The experimental group surpassed the two comparison groups on the
level of RC and its ZDP.

- The experimental group surpassed the two comparison groups on the
level of Direct skills of RC and its ZDP.

- The experimental group surpassed the second comparison groups on
the level of Higher order skills of RC and its ZDP.

- The level of RC and ZDP improves through out the program.

- There is a negative relationship between the ZDP of the
experimental group students and their level of RC before the
experiment.



1. Does the level of the experimental group differs from the 2
comparison groups in the ZDP of RC skills?
(@) The effect of DA on RC development on EG:
2. Does the level of experimental group differ between the
progressive measures on RC?
3. Does the ZDP of experimental group differ between the
progressive measures on RC?
(b) The effect of difference of RC level on the beginning of
the experiment on ZDP of EG:
4. Does the level of the experimental group in ZDP of RC differ
according to their level of RC before the experiment?

The Terminology of the study:

- Reading Comprehension (RC): is this process where meaning is
extracted and formed through the interaction between a reader, a
text and a reading activity. This activity contains the objectives,
processes and the organizations related to reading. All these
components interact with each other. (Snow,2002: 11) RC is
measured in the current study through the direct reading
comprehension skills and higher order thinking reading
comprehension skills represented on the test of RC prepared by
the researcher.

- Zone of Proximal Development (ZDP): refers to the distance
between the actual learning (that learner achieves individually)
and the guided learning from an adult or peers. (Vygotsky, 1978:
86) It is measured on the current study through the learning
positional score (LPS).

- Test Calibration: means establishing a categorizing scale which
indicates an ability or behavioural characteristics and in
consequence determines the subject’s level of ability using a
definite unit of measure. IRT is mainly used for this purpose.

The Theoretical Framework of the study:
It handled the following categories:
— Reading Comprehension definition and approaches
— Dynamic assessment and its different approaches
— Objective measurement system: Item response Theory.

The Previous Studies of the study:

These were categorized as follows :
— Studies on Reading comprehension and its development
— Studies on dynamic assessment



Title:

Studying the Impact of Dynamic Assessment on the Effectiveness of
a program to develop Reading Comprehension by Using Item Response
Theory

The Aim of the Study:

This study aims to study the impact of the Proposed training program
for developing EFL Reading Comprehension (IV") and one of DA methods
(IV) on learners' performance (DV) and learners' ZDP (DV) on reading
comprehension on EFL.

The Importance of the Study:
The importance of the study can be defined in the following:
The Theoretical Importance:
- Discovering the effectiveness of using dynamic assessment and
IRT in developing EFL reading comprehension.
- Pointing to the importance of EFL reading comprehension as a
prerequisite for scientific study.
- Defining the most effective strategies in EFL reading
comprehension.
- The study may add a new tool for educational psychology
library.

The Practical Importance:

- The proposed program can be used by educators in schools.

- The proposed program gives a chance for training centres to use
in developing EFL reading comprehension.

- It may leads the researchers working in the field of Computer
Adaptive Testing (CAT)to use dynamic assessment methods
reviewed by IRT to measure the development in ZPD instead of
learners’ abilities.

The Problem of the Study:
It can be stated as follows:
(@) The effect of each of the training program and DA on RC
and its skill:
1. Does the level of the experimental group differs from the 2
comparison groups in the last post test of RC?
2. Does the level of the experimental group differs from the 2
comparison groups in the ZDP of RC?
3. Does the level of the Experimental group differs from the 2
comparison groups in the last post test of RC skills?

L |V refers to Independent variable and DV refers to dependent variable.
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